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Perspectives Grades 1-6

Different people live in different ways
Learning Objectives
Understand that people in different parts of the world live in different ways.
While we all have many things that make us different, all people have lots of things in common.
Identify differences and similarities between classrooms in Canada and classrooms in rural India.

Materials
•
•

‘houses’ handout: photos of different kinds of houses from around the world
Pictures of ‘things that do and don’t belong in a classroom’

Time 50 mins
Part one: Houses
Class work
Students list ‘things that we have at our house.’
Brainstorm a big long list on the board. (Expand to ask ‘what kind of house I have’ if you need the list to be a
bit more diverse.)

Review
Read through the list to see if there’s anything some people don’t have in their own house.
Circle things everyone has.
Cross off things not everyone has.

Class Discussion
Do we all have the same things in our house? (answer: yes to some things and no to others)
What things does everyone have in their house? (bed; window; toilet etc.)
How do we know what belongs in a house? (by seeing our own house)
Do some people have different houses from other people? (yes)
What would happen if we all had exactly the same house with exactly the same things inside?
(we would not know whose house we were in or what stuff was ours!)
If we all live in different houses in Canada, do you think people in other parts of the world live in the
same kinds of houses as we do? (probably not)
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Can anyone say what kinds of houses different people live in?
(Some may have seen other kinds of houses through travel, TV or family members.)
Handout the pictures of different types of houses.

Group work
Students make groups by finding others with the same house pictures. 3 minutes to answer this question:
Why do people live in different types of houses?
(answers could include: weather, materials found in the environment, etc.’
Students write the answer down.

Class Discussion
Even though these houses are different, do you think some of the same kinds of things we all had in
common in our houses are found in these different houses? (Answer- yes! Such as bed, toilet etc.)
Why? (Because even though we are different there are lots of the same needs/things we have in common!)
Refer back to the list on the board; make a list of what is essential in a home.

Part two: Classrooms
Group work
Handout envelopes containing pictures of items. Students have 1 minute to make 2 piles:
• things that belong in a classroom
• things that do not belong in a classroom.

Class Discussion
How do we know what belongs in a classroom? (We know from our own experience.)
Do all classrooms look the same throughout the world? Think about the houses activity!
(Not all classrooms may look the same just like not all houses look the same. In some classrooms, having
chickens or other animals is perfectly normal because the class is outside and people keep animals around. In
other classrooms, students do not have desks or tables to work on because they are not available.)
Is there anything that was surprising about all this?
(Students might be shocked that some classrooms have chickens inside, or no desks- why are we surprised?
Because:
-we haven’t seen it
-it’s not part of our culture
-it’s not part of our environment
This brings us back to the point that people understand things because they’ve seen them. There are lots of
different ways of looking at things in the world because there are lots of different experiences!)
What things do we absolutely need to have in a classroom?
(Students, teacher, subject matter!)
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Teacher talk
Every class needs teachers, students, and a learning subject. Even though lots of things may seem different, we
also have a lot in common: children want to learn and all kids need to learn similar subjects like math, reading,
and science.

Part 3: Indian classrooms
Students move the desks to the side, grab a paper and pencil and sit down in one corner of the classroom.

Teacher talk
Imagine we are in a classroom in rural India.
Inch together more closely.
Remember that some classrooms have no tables and chairs AND it’s small!
Close your eyes and imagine it’s very very hot, and there is noise coming in through the window.
Students open their eyes and draw a picture (could be anything they want, or the Teacher’s choice.)

Class Discussion
Is drawing a picture easy or hard without a desk?
How would you feel if you had to study like this all the time?
Was it easy or hard to concentrate?
Was it uncomfortable?

Wrap-up & Intro to the Project
Watch SOPAR’s ‘thank you for helping’ video.
Students name 2 things that are different and 2 things that are similar from Canadian and Indian schools.
Write them down and share them with the class.

Teacher talk
We learned in the last activity that classrooms around the world are very different.
Some things are essential and others are not there.
Some things, like tables and chairs, help kids concentrate and create a better learning environment.
Explain the SOPAR education project.

Class Discussion
Now that you have experienced sitting on the floor of the class, do they think it will be fun to help others
get some desks and seats?
Any questions?
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Perspectives Grades 1- 6

The needs balloon
Learning Objectives
Identify the difference between a need and a want
Understand the importance of water as a basic need

Materials
Cut up strips of paper; 10 for each group of 5 students

Time 45 mins
Teacher talk
You are going to leave for a journey of one year in a hot-air balloon. The hot-air balloon is extremely big; each
of you will have your own room with electricity.

Group work
Students list 10 things they will take with them for the journey.
(Make sure they think about taking water and food!)
Write each item onto a strip of paper.

Teacher talk
Close your eyes and imagine you are flying very high in the air.
(Describe what they see down from above and how they feel.)
In a jolt, the hot-air balloon begins to come down!
To prevent it from falling, you have to throw away a need from their balloon!

Group work
Define:
• which need they would be ready to sacrifice
• which they would like to keep longer.
When they throw a need, the balloon stabilizes. But soon, the balloon begins to come down again and they
must abandon another need.
Take note of what order they throw out the need by writing the number on the other side of the paper (1 for
the first need thrown, 2 for the second, etc.) This continues until there remains one single need.

Class Discussion
The groups tell the teacher which is their need number 10 (the most important) and the number 1 (the least
important).
Write down the order on the board.
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What was everyone’s last thing to throw?
Are there needs that are so essential we could not do without? Why?
What is the difference between a need and a want?
Why do you think water is the most important need?
Does everyone in the world need water?
Do you think everyone in the world gets water the same way?

Wrap up & Intro to the Project Youth Changing the World
Watch the Children Changing the World video.
Students identify two similarities and two differences they saw between Canadian kids and Indian kids.

Teacher talk
We will be doing a project with SOPAR to help kids get easier access to water.
Explain the water project.

Class Discussion
Are the ‘needs’ and ‘wants’ of Canadian and Indian children different? (The wants may be a little
different, but all children need water.)
Any questions?
‘The Needs Balloon’ activity was adapted from: ‘Rights Balloon’ by Pike & Selby, 1988.
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Perspectives Grades 7-11

The tip of the iceberg
Learning Objectives
Understand the notion that ‘not everything is always as it seems.’
Sometimes we make assumptions before we fully understand things.
Understand there are ‘shades of grey’ in how we understand the world.
Discuss the notion of ‘poverty’ and connect it to the notion of ‘shades of grey.’

Materials
•
•

Projector screen & « Pyramid Poetry » slideshow
Internet access

Time 2 hours
Part one: Pyramid Poetry
Teacher Talk
We are going to be making ‘poetry pyramids.’
Slide 1: write 1 word that come to mind
Slide 2: 2 words,
Slide 3: 3 words.
Go through the slideshow.
Note to teachers:
There is no set right or wrong, or conclusion, to this activity.
It’s meant to promote critical thinking and open up people’s thinking about things.
It is ok for students to leave with more questions than answers.

Class Discussion
What did you notice about this process? (Each slide was not what it seemed to be; at first what we thought
was going to be something turned out to be something else.)
Connect to the environment: we don’t think about the impact of our actions.
Connect this activity to the idiom, ‘tip of the iceberg.’
Connect to the idea of ‘first impressions.’
Connect to people: when we know someone on the surface, you only know part of them; when you really get
to know them you may have a different picture.
What’s the difference between ‘surface knowledge’ of someone or something, versus in-depth
knowledge?
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Can we connect this activity to real-life experiences? Give examples.
How does our ‘surface knowledge’ affect our impressions of:
• people in other countries
• different cultures
• poverty?
How does our perspective change when we know people/places/situations up close, versus from afar?

Part two: Shades of grey
Teacher talk
We are going to learn the definition of ‘dichotomous’. These are things that exist as one or the other.
Here are some examples:
 A light switch is either on or off
 A woman is either pregnant or not pregnant
 A successful soccer goal or an unsuccessful football goal
In the above examples there is no "a little bit" or "somewhat."
A light switch is either on or off. It cannot be a little bit on, or 80% on or mostly off.
A woman can be either pregnant or not pregnant. She can't be mostly pregnant.
A soccer goal can be successful or unsuccessful. It can't be 60% successful.
Now let’s define ‘continuous variables’.
These are situations with many different possibilities, not only two like in dichotomous variables.
Here are some examples:
 Light and heavy
 Short and tall
 Near and far
In each of these examples you can have degrees. Think of the first example, light and heavy. Have you ever
carried something that was a little heavy or very light?
Now, look at the second example, short and tall. Have students line up in order of height in the class. What do
you notice? There are a number of different heights.

Student work
Present the students with a list of paired words.
They must determine if these pairs are either dichotomous or continuous.
 Hungry - not hungry
 Negative numbers - positive numbers
 Excited - bored
 Good mood - bad mood
 In the air - on the ground
 Day - night
 Trust - mistrust
 Power on - power off
 Violent - peaceful
 Gun fired - gun not fired
 Respectful - rude
 Happy - sad
 Married - single
17




Shy - outgoing
Full of energy - tired



Honest – dishonest

Students name a few other cases of continuous variables.

Teacher talk
We know that some things in life are like the light switch. They are either on or off.
We know there are many other things that exist as shades of grey. They are not either black or white, they are
somewhere in the middle.
What happens when things that are really a grey scale are presented as a light switch?
Think about the following statements:
 Canadians love to play hockey
 Muslims are against Americans
 People who are poor are unhappy
 India is an unsafe place to travel

Class Discussion
Are these statements really dichotomous? Explain why they are not.
(Students should speak from their own perspectives-- "I know some Canadians who hate hockey" or "I know
that 10 million people who live in America are Muslims, so that can't be true.")

Teacher talk
These are situations we call "polarization."
This means taking a statement which is a grey scale and forcing it to act like a light switch.

Class Discussion
Can you think of any other situations in your own life where there has been a polarizing statement made
when it should have been on a grey scale?

Part three- Poverty perspectives
Class Discussion
Let’s define poverty. Everyone take a silent one minute to write down their definition of ‘poverty.’
Brainstorm some ways we define poverty on the board (there are no right or wrong answers).
What kinds of assumptions have we made here?
(examples could be: no computer= poverty; eating less= poverty. However, does eating less mean you are
suffering, or could it just be that you have a different experience? Can you be happy without material things
like a computer or TV?)
Does poverty mean different things to different people?
Are there different ways to be poor? (Can you have lots of material goods but be poor, for example if you
have a fancy car but no friends? Can you have very few material goods but be rich?)
How does this discussion relate to the ‘tip of the iceberg’ idiom, and the first part of this lesson?
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How does the idea of ‘shades of grey’ relate to the idea of ‘poverty?’
Show a slideshow of James’ Mollison’s ‘Where Children Sleep.’
http://lens.blogs.nytimes.com/2011/08/04/where-children-sleep/

Class Discussion
What are our first impressions of these places where children sleep?
If we look deeply, are some of these places as bad as they look?
(example: the kid in the Amazon may not have many things in his house but his backyard is the AMAZON.
The Nepali girl’s place looks small but she has a TV.)

Teacher talk
It’s all about the perspective!
Explain ‘perspective.’ (a way of regarding situations, facts, etc, and judging their relative importance).

Supplementary section
Note for teachers:
The final section of this discussion provides an opportunity to discuss the notions of ‘equality’ and ‘diversity’
in society. Here are some questions to help lead that discussion:
What do the pictures in the slideshow make you think about ‘equality’?
What would the world be like if everyone was the same; if everyone slept in the same place? Are some
societies like this? (Yes & no; discuss some things that we see across societies ex. Coca Cola, blue jeans,
Apple products. This is a good entry point for talking about conformity too)
Does everything have to be equal or is it nice to have different points-of-view, experiences, perspectives?
Are there some things that every person should have? (Human Rights such as water, opportunity for
education… connect with charter which will be looked at in another activity; )
‘Pyramid Poetry’ was adapted from a lesson designed by Nicholas Ng-a-Fook
‘Shades of Grey’ was adapted from the ‘EIP Process Curriculum’ by Patrick Kearns

19

Supplementary activity- Perspectives Grades 9- 11

Plato’s Allegory of the Cave
Learning Objectives
Students identify the key philosophical themes in Plato’s
Allegory of the Cave:
• Never thinking critically or asking questions about one’s life situation is like being in the dark
• Looking at the ‘light’ can be blinding and painful but it will always be better than staying in the dark
• It is hard work to ‘see’ some of life’s realities!

Materials
•
•

Art supplies (foolscap; markers)
Blanket or tarp & rope & flashlight

Teacher’s Choice:
a) Tell the story while you re-enact it by throwing a blanket over the students, having them all pretend they
are tied to a rope and actually making shadow puppets on the wall in front of them while holding a flashlight
behind you.
b) Students read the story and then draw it or re-enact it themselves in small groups.

Class Discussion
What does this story mean?
(The prisoners represent people who do not know the truth about real life. They live in a dream-state where
they believe that illusions are true. Their chains represent the myths we tie ourselves up with. The fire is a fake
sun, representing illusion. When the prisoners break out of their chains, it is a painful process. It is a loss of
innocence. The light outside- the real sun- represents truth and reality. It is difficult for the prisoners to leave
the comfort of their illusions, but when they do, they are free.)
Compare with real-life experiences.
When was a time when you didn’t know something, but wanted to find out, and you knew it would be
difficult but once you did you were grateful?
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Plato’s 'The Allegory of the Cave’
Imagine prisoners who have been chained since childhood deep inside a cave. Not only are their limbs
immobilized by the chains; their heads are chained as well so that their eyes are fixed on a wall.
Behind the prisoners is an enormous fire, and between the fire and the prisoners is a raised walkway, along
which shapes of various animals, plants, and other things are carried. The shapes cast shadows on the wall,
which occupy the prisoners' attention. When one of the shape-carriers speaks, an echo against the wall causes
the prisoners to believe that the words come from the shadows.
The prisoners engage in what appears to us to be a game - naming the shapes as they come by. This, however,
is the only reality that they know, even though they are seeing merely shadows of images.
Suppose a prisoner is released and compelled to stand up and turn around.
His eyes will be blinded by the firelight, and the shapes passing will appear less real than their shadows.
Similarly, if he is dragged up out of the cave into the sunlight, his eyes will be so blinded that he will not be
able to see anything.
At first, he will be able to see darker shapes such as shadows and, only later, brighter and brighter objects.
The last object he would be able to see is the sun, which, in time, he would learn to see as that object which
provides the seasons and the courses of the year, presides over all things in the visible region, and is in some
way the cause of all these things that he has seen (The Republic bk. VII, 516b-c; translated by Paul Shorey).
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Environment & Geography Grades 1-6

All about India!
Learning Objectives
Learn 5 basic facts about India.
Identify things and places found in India.

Materials:
Pictures; world map.

Time: 45 mins
Part 1: India facts
Does anyone know where ‘India’ is?
Students identify India on the map (race to the map & find India!).

Class Discussion
How far away is India? (11 000 kilometers!)
How long does it take to get there? (30 hours!)
How many seasons does it have? (3: cold-hot-rainy)
Can you name 3 animals that live in India? (elephant- tiger- snake-rhino-lion-peacock)
What kinds of things do people eat in India? (rice- curry- naan bread- samosas)
How do you greet people in India? (Namaste- with hands pressed together)
What is the money called in India? (rupee)
Can you name an ocean near India? (Indian Ocean)

Part 2: Pictures of places & things
Student picks a picture and holds it up for the class. Who knows what this is?
First student to guess gets to pick the next picture, and so on.
For each picture, the teacher or students can explain the object and something about it.

Supplementary activity: Make groups and give each group a few of the pictures. Groups research their
picture online or using encyclopedias, then present their findings to the class.
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Environment & Geography- Grades 1-6

Water, water, water!
Learning Objectives

Become aware of how dependent we are on water.
Try to calculate the amount of water Canadians use day to day.
Brainstorm some water-saving techniques.

Materials
A bottle or container representing a liter
Water chart handout

Time 30 mins
Student work
Present students with the chart on the following page. They must fill it out.

Class Discussion
What do all these activities have in common? What do you need for them? (water!)
Can you think of all the things we use water for day-to-day? Make a list on the board.
How much water do we use for all these things? Compare with the one-litre container.
Calculate and add it all together.
(the average Canadian uses 329 liters of water a day!)
How easy or hard is it to calculate the amount we use? Do we even think about how much we use?
(it’s hard to calculate because we don’t need to calculate. The water just comes out of the tap when we need
it!)
What else do we use water for?
What do we use the most water for in a day? The least?
Brainstorm ways to save water day to day on each of the tasks listed. Which ones are easy to save water?
Which ones are not so easy?
Note to teacher: If you have watched the ‘New Life Through Water’ video, get students to connect this
activity to the movie. Students should compare water access in Canada with water access in India.
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Water Chart
How often do you…

Everyday

Morning and
Night

Once a week

Twice a week

Wash your hair?
Brush your teeth?
Have a shower?
Change your clothes?
Wash your hands?
Wash your face?
Change your socks?
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Environment & Geography
Grades 4- 6

Compare India & Canada!
Learning Objectives
Identify key differences between India and Canada

Materials
Research equipment (Internet, encyclopedias; see reference links)

Time 45 mins
Class Discussion
Can anyone name some of the main differences between India and Canada?
Use the chart below to compare India and Canada.
As a class, add some new categories.
Students research information to fill out the columns and then identify the difference between the countries.
(Some suggestions have been made below but students should identify the differences themselves!)
As a class, discuss the differences (and similarities) you found!
Fact
India
Canada
Difference
1.2 billion
35 million
India has 34 times the
Population
people!
3.3 million km squared
9.9 million km squared
Canada is 3 times bigger!
Size of country
No official; thousands of
2 official; over two hundred Many more languages in
Languages
languages
other languages
India; most people speak
at least 3 languages
Dehli (16.75 million)
Ottawa (900 000)
Delhi has 18.6 times the
Capital
people!
High: 31.4
High: 20
India is much, much
Average
Low: -10
hotter!
temperature in the Low: 18.8
capital
Winter-summer-rainy
Winter-spring-summer-fall More seasons in Canada
Seasons
Prime Minister
Religions
Biggest wild
animal
National dish
Number of…
Cars
Cell phones
TVs
McDonald’s
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Environment & Geography 4-6

Rajiv’s Letter
Learning Objectives
Learn some basic new facts about India.
Reading comprehension.

Materials
Rajiv’s letter handout

Time One hour
Student work
Complete the handout on the following page.

Supplementary questions the teacher can ask:
1)
2)
3)
4)
5)
6)
7)
8)

What village does Rajiv come from?
How many people does Rajiv have in his family?
How many animals did Rajiv see on the walk to his village?
Name one difference between Rajiv’s life and your life.
What does Rajiv say is the most extraordinary thing about India?
What is Rajiv’s least favourite thing about India?
Why do you think there are so many beggars in India?
Name three things Rajiv finds hard about his school.
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Rajiv’s Letter
Instructions: Can you help Rajiv insert the following 13 words in the correct place?
1) Hinduism
5) 2 dollars
9) beggars
13) desks

2) Bye for now
6) 14
10) Canada

3) 13.5 million
7) erasing
11) 1.2 billion

4) Delhi
8) monkeys
12) Ganesh

Hello,
My name is Rajiv, and I’m from the village of Purrampalli in India. Do you know about India? More than
__________ people live in my country. Eleven people live in my house: my mother, my father, my
uncle, my aunt, my grandmother, my two cousins, my brother, my two sisters, and me. In India, not all
people speak the same language. The other day, I went with my father and uncle to sell oranges in
India’s capital city, _________. When we arrived, the people were speaking a language I did not
understand. My uncle explained to me that in India there are more than ____ different languages!
There were lots of animals on the way to the city. We saw cows, wild boars, elephants, ______, dogs,
snakes, and goats. These animals are also found in the village. For example, when I walk through my
village, there are always monkeys who try to steal my food from me. Fortunately, my father has shown
me how to defend myself.
Perhaps the most extraordinary thing in India is the celebrations. Every week, there is a celebration in
my village or in a neighbouring village. My aunt has told me that these are religious celebrations, and
that there are many different religions here. But the most popular religion in India is ___________. It is
a very different religion from most religions in Canada. For example, Hindus have a number of gods.
My favourite is _________, who has a huge elephant head!
What I like least about India is the people who beg in the street for money. My mother has told me that
these are __________, and that in India more than 250 million people (nearly nine times the population
of Canada) live on less than ___________a day. That’s the price of one chocolate bar in Canada!
What I like even less is when I see children like me working as shoe shiners, fruit vendors, or in
factories near my village. In India, some __________ children do not attend school regularly.
Fortunately, my father sends me to school every day. Sometimes I find it boring and would rather play
with my friends, especially since we don’t have chairs to sit on or _________ to write on. I spend long
days sitting on the ground listening to the teacher speak. Ants constantly bite us, and the dust from the
ground makes us cough. But the hardest thing is writing on the ground. My teacher is always scolding
me for _________ my work, but it’s not easy to write on the ground!!!
I have also heard that some schools in _________ are willing to help by providing us with desks and
seats. Being able to sit comfortably would be wonderful, and make it easier to pay attention in class. If
you can think of other ways to help, be sure to share them with your teacher.
I’ve enjoyed writing to you. I hope you’re doing well and having lots of fun with your friends, as I am…
________.
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Rajiv

Environment & Geography
Grades 7-11

Compare India & Canada!
Learning Objectives

Identify key differences between India and Canada
Learn about similarities and differences in Indian & Canadian history & politics

Materials
Research equipment such as computers or encyclopedias

Time 45 mins
Class Discussion
Can anyone name some of the main differences between India and Canada?
Use the chart below to compare India and Canada.
As a class, add some new categories.
Students research information to fill out the columns and then identify the difference between the countries.
Fact
Population
Size of country
Languages

India
1.2 billion
3.3 million km squared
No official; thousands
of languages

Capital

Dehli (16.75 million)

Canada
35 million
9.9 million km squared
2 official; over two
hundred other
languages
Ottawa (900 000)

Average temperature
in the capital

High: 31.4
Low: 18.8

High: 20
Low: -10

Seasons

Winter-summer-rainy

Winter-springsummer-fall

Difference
India has 34 times the people!
Canada is 3 times bigger!
Many more languages in India;
most people speak at least 3
languages
Delhi has 18.6 times the
people!
India is much, much hotter!

More seasons in Canada

Religions
Biggest wild animal
National dish
Politics:
Prime Minister
Democratic Parties
Main Industries
History:
-Colonialized?
-Independence day
-Roles in WW1 & 11?
-Famous Leaders
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Environment & Geography Grades 7-11

Bodies of Water in India & Canada
Learning Objectives
Learn basic facts about at least one body of water in Canada and India.
Compare and contrast bodies of water in Canada and India.
Identify ways that people and animals depend on bodies of water.
Identify challenges to water conservation in the world.
Identify solutions to water conservation in the world.

Materials:
Access to research equipment (internet and/or encyclopedias)
Handout, ‘Facts about our body of water’

Time: 3 hours
Group or pair work
Half the class is assigned a body of water in India, and the other half a body of water in Canada.
India Rivers: http://en.wikipedia.org/wiki/List_of_rivers_of_India
India Lakes: http://en.wikipedia.org/wiki/Lakes_in_india
Canada Rivers: http://en.wikipedia.org/wiki/Rivers_in_Canada
Canada Lakes: http://en.wikipedia.org/wiki/Lakes_in_Canada
Groups research these bodies of water, fill out as many of the facts below as possible and compile the
information as a report. They present their findings to the class as a summary.

Class Discussion
Can we identify three major, general differences between bodies of water in India and Canada?
How about three similarities?
Pair groups: one with a Canadian body of water and one with an Indian body of water.
Groups answer the following questions:
Can you find more differences and similarities between the bodies of water?
What are the challenges to water conservation? Are they similar/different in Canada and India?
Research three ways that scientists and/or communities are working to conserve the water environment.
Present to the class.
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Facts about our body of water
NAME OF LAKE OR RIVER: ___________________________________________
Find a picture and use it as a cover page for this report.
Find out as much information as you can about the body of water and fill out the following
categories:
Geographical & Environmental aspects

Location
Environment around the lake/river
Other body of water attached to this one (streams/lake/river/sea/ocean) à
Animals living in and around the lake/river
How are animals and nature dependent on this lake/river?

Biochemical aspects
Alkalinity
Turbidity
pH
Temperature
Colour/Taste/Odour
Chemicals found in the water
Is this a healthy lake/river? Why/why not?

Social aspects

Closest city
Closest population of people
Number of people
Industries nearby
Impact of industries/populations nearby
How are people dependent on this lake/rier?

Historical aspects

What is the meaning of this lake/river’s name?
What did this body of water look like:
50 years ago?
100 years ago?
500 years ago?

Problems & Solutions

What are some of the challenges or problems presented to this body of water?
What are people doing to face these challenges?
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Human Rights Grades 4-6

Convention on the Rights of the Child
Learning Objectives
Explain the meaning and purpose of the Convention on the Rights of the Child
Define and explain the conventions in one’s own words

Materials
Convention on the rights of the child (cut into sections)
Handout on United Nations Declaration of Human Rights for Kids
Art supplies

Time 1.5 hours
Part 1: Human Rights
Class Discussion
What are human rights?
Let’s define what it means to be ‘human.’ What are things all humans have in common?
What are ‘rights’? What are things all humans need to live, and have the right to have?
What do you think ‘human rights’ means?
Pass around the handout on the United Nations Declaration of Human Rights.

Class or group work
Discuss as a class, point-by-point, asking students to explain and/or ask questions about the points. OR
Assign three points to each group. They must explain each point in their own words to the class.

Class Discussion
Do you think children should have special human rights?
Why should kids be different from others? (They need special protection because they are young and could
be more at risk…)

Teacher talk
The United Nations Convention on the Rights of the Child was created in 1989 to protect the rights of children.
It is recognized by the most countries in the world; most countries agree with it and agree it should be
followed.
It includes points on personal rights and freedoms, family environment, basic health and welfare, education,
activities done in free time and special points made up especially to protect children.
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Part 2: The Convention on the Rights of the Child
Pair or Group work
Handout the pieces of the cut-up Convention of the Rights of the Child. Each group gets 3 of the points.
Note: Prior to the groups working on their own, model one or two examples.
Groups should be encouraged to raise their hand and ask the teacher questions as they work!
If you like, make up roles for the students in each team:
• Researcher
• Writer
• Presenter
• Illustrator
Groups read and discuss the points they have.
They answer the following questions:
•
•
•
•
•

Why does this article exist?
What would happen if a child didn’t have this right?
How would he/she feel?
What would his/her life be like?
Would it be safe or dangerous?

Write answers on a blank sheet of paper for each Article.
Hand out art supplies.
Once each group has answered the questions, they can do an ‘artistic interpretation’ of one Article of their
choice:
• Draw it!
• Make a skit and act it!
• Sing it!
• Compare it to a movie or TV show you have seen!
Present the work to the rest of the class: the other student have to guess what article is being interpreted.
The artistic interpretation should demonstrate a clear understanding of the Article. Provide students with
criteria or a model if need be.

32

Article 1
For the purposes of the Convention, a child means every human being below the age
of eighteen.
Article 2
Each child is entitled to the rights set forth in the Convention without discrimination of
any kind, irrespective of the child's or his or her parent's identity, nationality, status,
sex, disability, language, religion or culture.
Article 3
In all actions concerning children, the best interests of the child shall be a primary
consideration.
Article 4
The government is responsible for ensuring your rights are respected. It must help
your family to protect your rights and to create an environment that allows you to grow
and develop your potential.
Article 5
Your family is responsible for helping you to learn and exercise your rights, and for
ensuring they are respected.
Article 6
You have the inherent right to life.
Article 7
You have the right from birth to a name, which must be officially registered, and the
right to acquire a nationality (i.e. to belong to a country).
Article 8
You have the right to an identity (i.e. an official document recognizing who you are),
which no one can take away.
Article 9
You have the right to live with your parents, except in cases of abuse or neglect. You
have the right to live in a family that cares for you.
Article 10
If you do not live in the same country as your parents, you have the right to be with
them.
Article 11
You have the right to be protected from abduction.
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Article 12
You have the right to freely express your views, and to be listened to and taken
seriously by adults.

Article 13
You have the right to be informed and to freely share your views and ideas with
others, either orally, in writing, in print, through art, or in any other manner, provided it
does not harm or cause offence to others.
Article 14
You have the right to freedom of thought, conscience and religion, and the right to be
assisted and guided by your parents in the exercise of these rights.
Article 15
You have the right to choose your friends, join associations or form those of your own,
insofar as it does not infringe on the rights and freedoms of others.
Article 16
You have the right to privacy.
Article 17
You have the right to know what is important for your well-being, and to have access
to this information through the radio, newspapers, books and computers. Adults must
ensure that you can find and understand the information you need, and that it is not
injurious to your well-being.
Article 18
You have the right to be raised by your parents, if possible.
Article 19
You have the right to be protected from all forms of physical or mental violence and
maltreatment.
Article 20
You have the right to special protection and assistance, if you cannot live with your
parents.
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Article 21
You have the right to be cared for and protected, if you are adopted or placed in the
custody of other legal guardians.
Article 22
You have the right to special protection and assistance if you are a refugee (i.e. if you
have been forced to leave your home or live in another country), and to the enjoyment
of all other rights set forth in the Convention.
Article 23
You have the right to education and the care you need if you are disabled, and to the
enjoyment of all other rights set forth in the Convention, to ensure a full and decent life
in conditions that promote dignity, self-reliance and active participation in the
community.
Article 24
You have the right to the highest attainable standard of health care, clean drinking
water, nutritious food, a clean and safe environment, and a basic knowledge of health
and nutrition.
Article 25
If you live far from home, or are placed in the care of people far from your home, you
have the right to a periodic review of your living conditions to ensure they are
appropriate.
Article 26
You have the right to government assistance if you are poor or disadvantaged.
Article 27
You have the right to food, clothing, and a safe place to live and receive the care you
need. You have the right not to be disadvantaged, and to be able to do most of the
things other children can do.
Article 28
You have the right to a quality education, and to be able to pursue your studies on the
basis of your ability.
Article 29
Your education must allow you to use your talents and abilities, and help you learn to
live in peace, protect the environment and respect other people.
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Article 30
You have the right to enjoy your own culture, profess and practise your own religion,
and use your own language. To ensure this right is respected, minority and indigenous
populations require special protection.
Article 31
You have the right to rest, play and leisure.
Article 32
You have the right not to perform work that is harmful to your health or likely to
interfere with your education. If you work, you have the right to safe conditions and a
reasonable wage.
Article 33
You have the right to be protected from the illicit use and trafficking of narcotic drugs.
Article 34
You have the right to be protected from sexual abuse.
Article 35
No one has the right to abduct, sell or traffic you, for any purpose or in any form.
Article 36
You have the right to be protected from all forms of exploitation.
Article 37
No one has the right to subject you to torture or to other cruel, inhumane or degrading
treatment or punishment.
Article 38
You have the right to live in peace and to be protected if you live in a conflict zone.
Children under the age of 15 cannot be forced to join an armed group or take part in
hostilities.
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United Nations
Universal Declaration of Human Rights
Simplified Version
This simplified version of the 30 Articles of the Universal Declaration of Human Rights has been created
especially for young people.
1. We Are All Born Free & Equal. We are all born free. We all have our own thoughts and ideas. We should
all be treated in the same way.
2. Don’t Discriminate. These rights belong to everybody, whatever our differences.
3. The Right to Life. We all have the right to life, and to live in freedom and safety.
4. No Slavery. Nobody has any right to make us a slave. We cannot make anyone our slave.
5. No Torture. Nobody has any right to hurt us or to torture us.
6. You Have Rights No Matter Where You Go. I am a person just like you!
7. We’re All Equal Before the Law. The law is the same for everyone. It must treat us all fairly.
8. Your Human Rights Are Protected by Law. We can all ask for the law to help us when we are not treated
fairly.
9. No Unfair Detainment. Nobody has the right to put us in prison without good reason and keep us there, or
to send us away from our country.
10. The Right to Trial. If we are put on trial this should be in public. The people who try us should not let
anyone tell them what to do.
11. We’re Always Innocent Till Proven Guilty. Nobody should be blamed for doing something until it is
proven. When people say we did a bad thing we have the right to show it is not true.
12. The Right to Privacy. Nobody should try to harm our good name. Nobody has the right to come into our
home, open our letters, or bother us or our family without a good reason.
13. Freedom to Move. We all have the right to go where we want in our own country and to travel as we
wish.
14. The Right to Seek a Safe Place to Live. If we are frightened of being badly treated in our own country,
we all have the right to run away to another country to be safe.
15. Right to a Nationality. We all have the right to belong to a country.

37

Human Rights Grades 4-6

Meena’s Dilemma
Learning Objectives
Identify some of the main challenges that girls face in India
Connect Meena’s story to the convention on the rights of the child

Materials
Story handout
Questions handout
Materials from the Convention on the Rights of the Child activity

Time 2 hours
Individual or Group Work
Read this story and answer the questions below.
Note to teachers: Some are comprehension questions while others are higher-order (reflection) questions.
QUESTIONS:
1. Where does Meena live?
2. How many brothers and sisters does Meena have?
3. Name 3 reasons why Meena stopped going to school.
4. What did Meena do after she left school?
5. How did Meena feel when she first left school?
6. Why did Meena ask to go back to school?
7. Why couldn’t Meena go back to school?
8. How many kids in India are like Meena and have to work?
9. Why did Meena’s brothers get to go to school?
10. What was Meena’s dilemma?

Class Discussion
Connect this story to the activity on the convention of the rights of the child.
Which of the Articles in the Convention does Meena definitely not have? (4, 5, 26, 28, 29)
Which ones does she have? (6, 7, 8, 9, 14, 18, 21)
Which ones are in-between? (12)
Which ones could be taken away because of her situation? (17, 24, 31, 32)
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Meena’s Dilemma
Meena, a nine-year-old girl from the village of Mallacapalli in India, was the eldest of three children
(two boys and a girl). The family subsisted on the income of Meena’s father who sold fruit and
vegetables in the street, as her grandfather and great grandfather had done. Meena came from a
typical Indian family (i.e. the father worked, the mother took care of the household and worked in
the fields to help make ends meet, and the children helped their mother with household chores).
At age four Meena began school, where she quickly made friends and even started learning to
read. But after the first year, Meena grew tired of spending long days sitting on the ground waiting
for the teacher to show up. Meena’s school had no chairs to sit on or desks to write on. When the
bell rang the children had to sit on the ground and wait for the teacher, who often failed to show up.
On such occasions, they would stay seated for hours before the principal told them to go home.
Meena’s father grew fed up with this situation. He decided his daughter’s studies were a waste of
time, and felt she would be more useful at home. Her younger brothers were also now of school
age, and under Indian tradition a boy’s education is considered more important than a girl’s. Meena
left school, since her parents felt she was old enough to help her mother by selling fruit and
vegetables in the street.
Meena was not unhappy to leave school – not just because she found it boring, but because she
was proud to help her family. Meena’s parents showed her the basics of the trade, and within a few
months she had become an excellent vendor.
But at age seven, Meena’s life was disrupted and changed forever. Her father was killed in a car
accident, leaving Meena and her mother with the task of providing for the family.
Meena’s work then became a vital source of income for the family. The few rupees (the Indian
currency) that she earned allowed her brothers to attend school and her family to eat, which would
otherwise have been impossible.
After a few years of work, Meena began to regret leaving school. When she saw her friends leave
for work early in the morning and return in the afternoon with smiles on their faces, she started to
dream of a more rewarding and higher paid profession such as teaching or nursing.
But when Meena raised the idea of returning to school, her mother’s answer was categorical: "It’s
out of the question".
Her mother explained that without Meena’s income, her brothers could not attend school and the
whole family would suffer the consequences.
Meena understood. She was not the only child worker in India. She was well aware that more than
13.5 million children in her country did not attend school, and that most of these children worked.
She also knew her occupation was not a bad one compared to those of other children her age. She
was also well aware that her family could not survive without her income. Above all, Meena did not
want her family to become beggars like millions of others in India.
However, she also knew that not going to school would condemn her to her current job for the rest of
her life, which was not an appealing prospect. Meena was caught in a trap. What a dilemma…
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Human Rights- Grade 7- 11

Girls and Education in India
Learning Objective
Identify realities that prevent or challenge children’s education in India.
Identify reasons for why girls’ face more challenges to their education than boys.
Gain a deeper understanding of challenges to human rights for girls around the world.

Materials
•
•
•
•

Handout: article, ‘Why girls in India are still missing out on the education they need.’
Handout: questions on article
Art supplies
Internet access

Time 3.5 hours
Part 1: Girls in India
Teacher’s note: Can be done in groups or individually. Some possible answers to handout
questions are listed here.
Read the article, ‘Why girls in India are still missing out on the education they need’
Answer the handout questions:
1. Name 5 factors that prevent or challenge children’s school attendance & school completion in India.
a. Harassment for girls
b. Too many students in the class
c. Teachers absent from class
d. Poor facilities (toilets & drinking water)
e. Cost of tuition
f. No support for kids with learning disabilities
g. Parents with low education levels
2. Choose 3 of these factors and explain in a few sentences why these make education a challenge for
Indian kids. Look up some additional resources online to support your argument. Make sure you cite
the source of where you found the additional information.
a. Girls getting harassed is a big problem because often the blame of sexual assault or harassment
is placed on girls. So it may not be safe for girls to go to school because in Indian culture girls
are supposed to be ‘protected.’ Parents fear girls being raped or harassed because it could ruin
their ‘honour.’ …
b. A lot of students in the class makes it harder for students to concentrate. Space is an issue too
and being uncomfortable and without a place to write harms the study environment…
c. Low pay and bad learning conditions makes teachers less motivated to teach…
d. Many schools in rural areas of India have very poor learning facilities. According to xxx,
classrooms in these areas have few desks and chairs, terrible bathrooms…
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e. Families in India earn an average of only 1 dollar a day according to XXX… people spend most
of their earnings on food. The cost of tuition is … % of their salaries. This presents a big
challenge for parents.
f. There are very few resources for kids with learning disabilities according to …..
g. According to XXXXX parents in rural areas have an average education level of XXXXX.
Parents who cannot help their kids at school probably won’t encourage them to study…
h. Not learning enough so they ‘disengage’
3. According to the World Bank, is India a poor country?
a. No it was upgraded to a middle-income country 4 years ago.
4. Why did the UK decide to end aid to India by 2015? Explain in your own words with examples from
the article.
a. The UK decided end aid to India because there are many people there who have lots of money.
There are almost 50 billionaires, a space programme and it has its own aid programme. It also
has an Act passed through government that says all children should be going to school.
5. What is the difference between school attendance and quality of education?
a. School attendance means kids show up at school, but it doesn’t speak to how much they learn…
6. What are some big challenges to providing quality education listed in this article?
a. There are not enough teachers in the country
b. One fifth of the teachers who are there may not have been professionally trained
c. The school infrastructure (facilities, resources) are not good enough
d. Too many students inside each classroom
e. There is not enough budget given to the issue by the government- lack of political will
7. What was the reading level found in the Annual Status of Education Report?
a. More than half of children at around 10 years old (Grade 5) where unable to read at a Grade 2
level
8. What’s the difference between ‘enrolment’ and ‘attendance’ in this article?
a. Those who enroll at the beginning of the year do not necessarily attend
9. Which groups of students are most often left behind when it comes to finishing the school year?
a. Girls
b. Very poor students
c. Disabled students
d. Marginalized groups such as lower caste, tribal groups, Muslim communities
10. Why do girls quit school earlier than boys?
a. They often bear the responsibility of helping with house work, or they get married earlier
11. Name two problems identified with ‘low-budget’ private schools.
a. They are unregulated
b. Lack trained teachers
c. Lack proper infrastructure
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Part 2: Personal reactions
Class Discussion
Identify one part of this article that really affected you personally.
How did you react and why?
Is there an issue here you really care about?
Can you imagine a possible solution for the situation?
Express your reaction:
• Draw a picture
• Write a poem, song or story
• Find a poem, picture song or story that you think really relates to this issue and explain why in a
written paragraph
• In a small group, dramatize the situation through a short skit
Present your work to the class.

Part 3: A deeper study
Find a written article, a movie, documentary or TV show that directly relates to one of the issues you’ve
identified in this article. It should relate directly to the same issue but in a different context. It could be in
Canada or another country).
Compare and contrast the situation, answering the following:
•
•
•
•
•
•

Give a brief summary of the situation
Which problems are the same as in India?
Which are different?
Who is talking about the problem in the India article? In the article/movie/doc/TV show you found?
What solutions were presented in each? Are they similar or different, and how?
Summarize your overall reaction to this new article. How does it make you feel? Discuss.

Students present to the class.

42

Why girls in India are still missing out on the education they need
India is no longer considered a poor country and yet many children do not receive a good
education. Rachel Williams reports

Children at Madanpur Khadar primary school in a district of New Delhi where the three primary schools are
woefully short of teachers. Photograph: David Levene
Meena (not her real name) didn't tell her parents when the older boys started harassing her on the hour-long
walk to school from her home in Madanpur Khadar, south Delhi – grabbing her hand and shouting "kiss me" –
because she knew she would get the blame, as if she had somehow encouraged them. She was right: when her
family found out, they banned her from going back to school, worried about the effect on their "honour" if she
was sexually assaulted. The plan now is to get her married. She is 16.
Gulafsha is luckier: her mother is determined she will become a doctor. But there are 70 pupils in a class at her
school, and the teachers often simply don't turn up. The drinking water tanks are so filthy the pupils bring their
own water. "I have never gone to a toilet at school in all these years, they are so bad," the 14-year-old says. She
doesn't know how, but somehow her mother saves 900 rupees a month to pay for private tuition in three
subjects.
Sumen, 35, is battling for her child's future, too. Her nine-year-old son has learning disabilities and she has
tried and failed to get him into school every year since he was old enough. Finally, the authorities have agreed
he should get some education, but it's only for one day a week. Sumen, a domestic help who never went to
school herself, wonders if she should have tried to teach him at home: "But if I haven't studied, how much
could I do for him?"
Four years ago, the World Bank upgraded India from a "poor" country to a middle-income one. As
commentators were at pains to point out in November, when the UK announced it would end aid to India from
2015, the country has a space programme, 48 billionaires and its own aid budget. Under its Right to Education
(RTE) Act, passed in 2009, a free and compulsory education is guaranteed for all children aged between six
and 14, and the most recent figures for primary school enrolment stand at an impressive-sounding 98%.
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But going to school, as those monitoring progress on the millennium development goal of achieving universal
primary education have increasingly realised, is one thing: the quality of the education you get is another.
Within government schools pupils face numerous challenges, says Oxfam India's Anjela Taneja. Overcrowded
classrooms, absent teachers and unsanitary conditions are common complaints, and can lead parents to decide
it is not worth their child going to school.
A 2010 report by the National Council for Teacher Education estimated that an additional 1.2 million teachers
were needed to fulfil the RTE Act requirements, and last year the RTE Forum, a civil society collective of
around 10,000 non-governmental organisations (NGOs), found that only 5% of government schools complied
with all the basic standards for infrastructure set by the act. Some 40% of primaries had more than 30 students
per classroom, and 60% didn't have electricity. The RTE Forum also reported official figures showing that
21% of teachers weren't professionally trained.
Earlier this year, the independent Annual Status of Education Report into rural schools found declining levels
of achievement, with more than half of children in standard five – aged around 10 – unable to read a standard
two-level text. "If you want to end child labour, you have to fix the education system," Taneja says. "People
are aware of what education is and what it is not."
Nor do enrolment figures necessarily reflect who is actually attending school, she says. The number of primary
age children not in school in India was put at 2.3 million in 2008, but other estimates suggest it could be as
high as 8 million. According to an Indian government report, the primary drop-out rate in 2009 was 25%.
It is girls, and marginalised groups such as the very poor and the disabled, who are often left behind. While
girls attend primary school in roughly equal numbers to boys, the gap widens as they get older and more are
forced to drop out to help with work at home or get married.
Of the out-of-school children in 2008, 62% were girls; they make up two-thirds of illiterate 15- to 24-yearolds. And two-thirds of those not in school were from those lowest in the caste system, tribal groups and
Muslim communities, despite those historically oppressed groups making up only 43% of India's children.
Meanwhile, neighbourhood "low-budget" private schools serving low-income families desperate – like
Gulafsha's mother – to provide their children with a "quality" education have mushroomed. But they are
unregulated, and can lack trained teachers and proper infrastructure, says Taneja.
Madanpur Khadar, a "resettlement colony" begun in 2000 to house families moved on from newly cleared
slums, has 145,000 residents. But the number of plots given out for homes is only really enough to
accommodate around 60,000 to 70,000 people, explains Alok Thakur of Efrah (Empowerment for
Rehabilitation, Academic & Health), a grassroots organisation working to promote socio-economic
development in some of Delhi's poorest areas.
The buildings are made of brick, but 90% of households have no toilets, Thakur says. The sewers running
along the edges of the bumpy, often unmade streets are only partially covered. Here and there great piles of
glistening, treacle-dark sludge have apparently been dredged out. Animals root through heaps of rotting
rubbish, and one large open space has become a shallow lake of foul-smelling filth. Pigs snuffle at the detritus
littering its margins.
Kamlesh's hands quiver as she reads her testimony, the microphone bouncing her words off the surrounding
buildings. Efrah has organised a "jan sunvai", or public hearing, giving residents the chance to air their
grievances about the colony to a panel of experts, and the 35-year-old mother is speaking on education. At the
area's three primary schools, the students number 2,176, 1,148 and 1,311, her submission says. They have 33,
14 and 20 teachers respectively. The quality and quantity of teaching is insufficient.
44

Inside one of the schools, some of the gloomy, bare-walled classrooms have low benches and desks. In others,
the little girls sit on the floor, books in their laps. In several, no teacher is present; one man appears to be
responsible for three of the small rooms. When the heavy metal gates at the entrance are opened at the end of
the school day, an incredible crush of children pours into the squelchy mud of the lane outside.
Back at the hearing, the kind of street harassment suffered by Meena – sometimes referred to as "Eve-teasing"
– and its effect on girls' education is another major concern. The brutal gang rape and murder of a Delhi
student in December sparked protests across the country calling for changes in cultural attitudes and policing,
but young women here say they feel scared by the way some men behave. "We complain to the police and
[they] stand where they are and watch the girls being teased," Meenakshi, 18, tells the audience.
A series of measures have been brought in since the December attack aimed at making women safer, but
despite these, there has been a spate of attacks on women in Delhi since the beginning of March, including four
reported assaults on girls under 18. Only a fraction of such attacks are reported.
The Global Campaign for Education (GCE), a coalition of 26 NGOs and teaching unions, wants all nations to
allocate at least 6% of GDP to education. India has been promising that since 1968, Taneja says, but the figure
has never topped 4%, and it is currently 3.7%. It is an issue of political will, rather than a lack of cash, she
suggests: education is not a vote-winning issue in a system of frequent elections, where pledges need to be
deliverable immediately.
Nor do policymakers have a personal stake: the political classes don't tend to send their children to government
schools. "It seems to me we can afford everything else," Taneja notes.
As the 2015 deadline for the millennium goal on primary education looms, the experiences of girls and women
such as Meena, Gulafsha and Sumen have a particular resonance. On current trends, a Unesco-commissioned
report concluded in October, the goal will be missed "by a large margin".
Progress was initially rapid, but has stalled since 2008, and 61 million children remain out of education. But as
thoughts turn to replacement goals, attention is focusing not just on how to reach the remaining children, but
on those who are now going to school but simply aren't learning, says Save the Children's Will Paxton, who
leads on policy for the GCE UK. "The scale of the issue is pretty enormous," he says. "Not least because if
they don't learn anything they disengage and drop out."
Targets to tackle inequality in who gets to go to school, and to push nations to help the most marginalised
young people in education, will be another GCE focus. "Our argument is that the existing MDG doesn't really
do enough to provide a strong incentive to worry about the hard-to-reach groups," Paxton says.
Meena, who comes from a Dalit family – the caste formerly known as "untouchables"– had imagined herself
working for the police, or becoming a teacher. "My parents are looking for a boy for me," she says. "They say I
can get married and then I can study. But I know that once I get married, it will become very difficult. My
dream will never come true."
Some names have been changed
• Rachel Williams's trip was funded by the Global Campaign for Education UK and the National Union of
Teachers
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Questions on Article, ‘Why girls in India are still missing out on the education
they need’
1. Name 5 factors that prevent or challenge children’s school attendance & school completion in India.
2. Choose 3 of these factors and explain in a few sentences why these make education a challenge for
Indian kids. Look up some additional resources online to support your argument. Make sure you cite
the source of where you found the additional information.
3. According to the World Bank, is India a poor country?
4. Why did the UK decide to end aid to India by 2015? Explain in your own words with examples from
the article.
5. What is the difference between school attendance and quality of education?
6. What are some big challenges to providing quality education listed in this article?
7. What was the reading level found in the Annual Status of Education Report?
8. What’s the difference between ‘enrolment’ and ‘attendance’ in this article?
9. Which groups of students are most often left behind when it comes to finishing the school year?
10. Why do girls quit school earlier than boys?
11. Name two problems identified with ‘low-budget’ private schools.

46

Human Rights Grades 4-6

Meena’s Dilemma
Learning Objectives
Identify some of the main challenges that girls face in India
Connect Meena’s story to the convention on the rights of the child

Materials
Story handout (see above)
Questions handout (see above)
Materials from the Convention on the Rights of the Child activity (see above)

Time 2 hours
Individual or Group Work
Read this story and answer the questions below.
Note to teachers: Some are comprehension questions while others are higher-order (reflection) questions.
QUESTIONS:
11. Where does Meena live?
12. How many brothers and sisters does Meena have?
13. Name 3 reasons why Meena stopped going to school.
14. What did Meena do after she left school?
15. How did Meena feel when she first left school?
16. Why did Meena ask to go back to school?
17. Why couldn’t Meena go back to school?
18. How many kids in India are like Meena and have to work?
19. Why did Meena’s brothers get to go to school?
20. What was Meena’s dilemma?

Class Discussion
Connect this story to the activity on the convention of the rights of the child.
Which of the Articles in the Convention does Meena definitely not have? (4, 5, 26, 28, 29)
Which ones does she have? (6, 7, 8, 9, 14, 18, 21)
Which ones are in-between? (12)
Which ones could be taken away because of her situation? (17, 24, 31, 32)
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Human Rights Grades 7-11

Convention on the Rights of the Child
Learning Objectives
Explain the meaning and purpose of the Convention on the Rights of the Child
Define and explain the conventions in one’s own words

Materials
Convention on the rights of the child (cut into sections—see earlier in this kit)
Handout on UN’s Human Rights for Kids (see earlier in this kit)
Handout on Amnesty International’s, ‘Children and human rights’
Art supplies

Time 1.5 hours
Part 1: Human Rights
Class Discussion
What are human rights?
Let’s define what it means to be ‘human.’ What are things all humans have in common?
What are ‘rights’? What are things all humans need to live, and have the right to have?
What do you think ‘human rights’ means?
Pass around the handout on the United Nations Declaration of Human Rights.

Class or group work
Discuss as a class, point-by-point, asking students to explain and/or ask questions about the points. OR
Assign three points to each group. They must explain each point in their own words to the class.

Class Discussion
Do you think children should have special human rights?
Why should kids be different from others? (They need special protection because they are young and could
be more at risk…)

Teacher talk
The United Nations Convention on the Rights of the Child was created in 1989 to protect the rights of children.
It is recognized by the most countries in the world; most countries agree with it and agree it should be
followed.
It includes points on personal rights and freedoms, family environment, basic health and welfare, education,
activities done in free time and special points made up especially to protect children.
Pass around the handout on ‘Children and human rights’.
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Class Discussion
What surprised you about this?
Why is it important to protect children’s rights?

Part 2: The Convention on the Rights of the Child
Pair or Group work
Handout the pieces of the cut-up Convention of the Rights of the Child. Each group gets 3 of the points.
Note: Prior to the groups working on their own, model one or two examples.
Groups should be encouraged to put their hand up and ask the teacher questions as they work! If you like,
make up roles for the students in each team:
• Researcher
• Writer
• Presenter
• Illustrator
Groups read and discuss the points they have.
They answer the following questions:
•
•
•
•
•

Why does this article exist?
What would happen if a child didn’t have this right?
How would he/she feel?
What would his/her life be like?
Would it be safe or dangerous?

Write answers on a blank sheet of paper for each Article.
Hand out art supplies.
Once each group has answered the questions, they can do an ‘artistic interpretation’ of the article:
• Draw it!
• Make a skit and act it!
• Sing it!
• Compare it to a movie or TV show you have seen!
Present the work to the rest of the class: the other student have to guess what article is being interpreted.
The artistic interpretation should demonstrate a clear understanding of the Article. Provide students with
criteria or a model if need be.
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Children and human rights
Across the world children are denied their human rights, including for example, their right to
education. They are recruited into armed forces. They are subjected to the death penalty, are
disappeared, are punished by cruel and inhumane methods and suffer many other forms of violence.

Child soldiers
Worldwide, hundreds of thousands of children under 18 have been affected by armed conflict.
They are recruited into government armed forces, paramilitaries, civil militia and a variety of other armed
groups. Often they are abducted at school, on the streets or at home. Others enlist “voluntarily”, usually
because they see few alternatives. Yet international law prohibits the participation in armed conflict of children
aged under 18.
It means that in reality girls and boys illegally and under force, participate in combat where frequently they are
injured or killed. Others are used as spies, messengers, porters, servants or to lay or clear landmines. Girls are
at particular risk of rape and other sexual abuse.
Such children are robbed of their childhood and exposed to terrible dangers and to psychological and physical
suffering.

Other forms of violence against children
Children routinely face other violence - at school, in institutions meant for their protection, in juvenile
detention centres and too often in their own homes.
Violence against children happens in all parts of the world.
A small - and diminishing - number of countries execute those who were children at the time of their offences.
Since 2004, only China, Iran, Pakistan and Sudan have put child offenders to death. Ending the execution of
child offenders is a major objective in itself and an important step on the road to total abolition of the death
penalty.

The right to education
Everyone has the right to education—which should be available free to all at least at the primary level.
Education is also indispensable in realizing other human rights.
Across the world many children miss out on their education because:
•
•
•
•
•

they are made to work,
they are recruited into armed forces,
their families do not have the means to pay for schooling,
discrimination and racism undermine their chance to receive an education,
they face violence as they pursue their education.
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School fees and related costs are a common barrier to education. These charges - which may be called
“voluntary” quotas, matriculation fees or examination costs - are a greater burden for children from poor
families, and they disproportionately affect those who are racial and ethnic minorities, members of Indigenous
communities and migrants.
Girls are more likely to be excluded from school than boys when there isn’t enough money to go round.
Key facts
•

•
•
•

The United Nations Convention on the Rights of the Child, adopted in 1989 to protect the rights of
children, is the most widely ratified human rights treaty in history. It encompasses civil rights and
freedoms, family environment, basic health and welfare, education, leisure and cultural activities and
special protection measures for children.
There are estimated to be between 100 million and 150 million street children in the world, and this
number is growing. Of those some 5-10% have run away from or been abandoned by their families.
Under international law, the participation of children under 18 in armed conflict is generally prohibited,
and the recruitment and use of children under 15 is a war crime.
Around 4,500 children are currently in detention in Pakistan. More than 3,000 of them have not been
convicted of any offence; their trials have either still yet to start or have not yet been completed.

Source: Amnesty International
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Human Rights- Grade 7- 11

Infrastructure in India
Learning Objective
Reading comprehension & vocabulary build
Identify the term, ‘infrastructure.’
Describe general conditions of living in a rural area in India
Connect people’s access to basic infrastructure with health and social problems.
Identify realities that prevent or challenge access to water and other ‘basic necessities’ in rural India.
Connect the relationship between government and people’s access to infrastructure.

Materials
•
•

•
•
•

Handout: article, ‘No drinking water, electricity and sanitation in 20% of rural houses: Report.’
Handout: article, ‘India losing 54 billion dollars annually due to poor water and sanitation: World
Bank’
Handout: questions on articles
Slideshow on ‘Water Access in India’.
Access to internet and/or encyclopedias

Time 3.5 hours
Part 1: What is infrastructure?
Group discussion
Does anyone know what the term, ‘infrastructure’ means? (the basic physical and organizational structures
and facilities (e.g. buildings, roads, power supplies) needed for the operation of a society or enterprise.)
Is infrastructure something we take for granted here in Canada
One way to know is to ask, have you ever had to build your own:
• Toilet
• Road
• Roof
• Public bridge or staircase
Or do you remember a time the power went out, and how you felt at the time?
Who is mainly responsible for providing these things? (Government for public infrastructure such as roads,
sewage, pipes, and power lines; or construction workers.)
In developing countries, people must often take responsibility for their own town’s infrastructure. They do not
simply ‘receive’ important structures like sewage pipelines; they have to build it themselves.
52

Access to water is not as easy as turning on the tap in India!
It often requires a lot more hard work, and communities have to figure out how to access water by themselves.
Watch the video ‘Children Change the World’ if you haven’t already.
www.youtube.com/watch?gl=IN&v=wgt1cKAGTmo&hl=en-GB

Part 2: Infrastructure in India
Split class into groups.
Half the groups get the article, ‘No drinking water, electricity and sanitation in 20% of rural houses: Report.’
The other half gets the article, ‘India losing 54 billion dollars annually due to poor water and sanitation: World
Bank.’
Each group answers the handout questions for their article. (See handout sheet)

Class Discussion
Read, share and discuss handout answers as a class.
What is the importance of sanitation and plumbing?
Why is it so important that people have access to basic infrastructure?
Watch the slideshow on ‘Water Access in India’. Discuss.

Part 3: Research
Group Work
Research topics
What is the difference between access to infrastructure for rural populations and urban populations in
India?
In your city, where does potable water come from, and where does it go?
Choose one of the following communicable diseases: cholera, jaundice, malaria, typhoid, diarrhea
What is ‘green plumbing’ and why is it important?
… or another topic chosen by the group and cleared with the teacher.
In groups, students select one of the above topics, and do the following:
1. Research the topic: Find a number of reference sources- an article, encyclopedia entry or otherwritten about the topic.
2. Summarize the topic: Give 3-5 facts about the topic.
3. Give a brief history of the topic. What was the situation 100 or more years ago?
4. Can you identify a problem with this topic?
5. Who is working to solve this problem and what are they doing?
6. How does this topic affect the living conditions of people? How does it affect their health, their social
life, their family life etc.?
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No drinking water, electricity and sanitation in 20% of rural houses: Report
Times of India
TNN Sep 27, 2013, 06.57AM IST
One in five rural households has none of three basic facilities - drinking water, electricity and sanitation - while
only about 18% have access to all three. The India Rural Development Report 2012-13 released by Jairam
Ramesh on Thursday also shows that while rural poverty has reduced significantly from over 40% to just 26%,
there is large variation in poverty reduction between regions, districts and social classes with persistent pockets
of deprivation.
The Union rural development minister said the significant shift to non-farm labour in rural areas has debunked
the notion that the share of agricultural labour in employment has stagnated while the share of agriculture in
GDP has fallen sharply to just 14% in 2011-12. While agriculture remains the largest employer in rural areas,
the proportion of people employed in non-farm labour went up from 32% in 1993 to 42.5% in 2009-10.
In the last decade, public investment in agriculture has remained stagnant at about 3% of the agricultural GDP
and the consequent crisis in agriculture is reflected in growing farmer suicides. The numbers rose from over
10,700 cultivators in 1995 to over 17,000 by 2009 after which it fell to 13,700 in 2012. Indebtedness and crop
failure have been blamed for most of the suicides.
The efforts to expand rural physical infrastructure including water, electricity and sanitation have shown some
results though the minister admitted that sanitation remained India's single biggest failure with a large
proportion of the rural population still defecating in the open, and childhood malnutrition and ill health being
rampant.
Malnutrition caused also by poor calorie intake persists despite increasing monthly per capita expenditure.
From 2,153 calories, consumption has steadily decreased to just 2,020 calories in 2009-10 indicating distress as
most people would not be willingly consuming less.
Social infrastructure, according to the minister, is still not a positive story in rural India. Traditionally
disadvantaged groups such as scheduled caste (SC) and schedules tribes (ST) are worst affected by this. They
also happen to have the highest proportion of poor - 47% of ST and 42% of SC as compared to just 28% of the
rest of the communities. Though the proportion of poor in all communities has come down, the gap in poverty
reduction between the various communities has persisted.
Despite high rural enrolment, the proportion of students in an age group attending school fell steadily from
78% at the primary level to just 29% at the higher secondary level in 2009-10. Learning levels were also poor
with less than half the students in class V being able to read letters and words and books of class I and II. Less
than half the students in class VIII could recognize numbers and do addition and subtraction.
In health too, rural India fared badly with over 28% not accessing treatment as they could not afford to. This
proportion goes up to 37% for SCs and 32% for STs. Larger proportions of these two groups use government
health facilities compared to other social groups. Hence poor public health infrastructure hits them hardest.
Despite the National Rural Health Mission (NRHM), rural healthcare suffers from the lack of qualified
personnel at every level from paramedics to doctors and specialists and requires greater investment in physical
infrastructure too.
To address such wide variation in access to facilities in rural areas, the report has recommended greater
emphasis on inclusion, sustainability and effective delivery of services in planning for rural development.
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India losing 54 billion dollars annually due to poor water and sanitation: World Bank
Oct 28, 2013 http://indiaeducationdiary.in/Shownews.asp?newsid=26284
Report by India Education bureau, New Delhi: If you thought plumbing is all about repairing leaking pipes, fixing broken taps and
laying pipes for water supply, it is time for a reality check.
Sound plumbing practices reduce water bill and prevent outbreaks of communicable diseases like cholera and jaundice. As an
industry, plumbing plays a paramount role in providing potable water, safe sanitation and water conservation apart from ensuring
safety of buildings and their occupants.
“Inseparably plugged into our existence, plumbing should not be treated as just another building service. It concerns public health,
illustrates the dire conditions faced by those without access to clean water and proper sanitation,” said Mr. Sudhakaran Nair,
President, Indian Plumbing Association (IPA), the apex body of plumbing professionals in the country.
“Bad plumbing has given rise to epidemics in the past,” he said, adding: “The WHO acknowledged that the spread of SARS virus that
claimed 299 lives in Hong Kong in 2003 was triggered by a faulty plumbing installation. When an infected individual used the toilet on
an upper floor of a multi-storeyed housing unit, the virus spread through floor drains with inadequate water seals on to lower floors.”
It is only with the advent of sound plumbing practices that many diseases like malaria, cholera, typhoid and diarrhoea are under
control now, pointed out Mr. Nair, an engineer by profession.
The role of plumbing industry with regard to environment, health and hygiene will be the focal point of 10th World Plumbing
Conference, being held in New Delhi in November by IPA. This is for the first time that India is hosting the prestigious triennial event.
“Plumbing has made an extraordinary but little recognised contribution to human health and the environment. The plumbing industry
is on the frontline of how we use water and energy and is also indicative of how we live as households, individuals and working
population,” said the IPA president.
In the western world, a plumber is considered as “health keeper to the nation”, but in India, he is the last man in the hierarchy, he rued.
“This perception has to go and the role of the plumber as ‘The Nation’s Health Worker’ has to be recognised by all the stakeholders.”
A recent study by the World Bank says India is losing almost 54 billion dollars (6.4 per cent of its GDP) annually because of poor water
and sanitation facilities. Clean water is not a luxury and sanitation is possible if simple, sound plumbing practices are adopted.
“Unfortunately, we are far behind even the poor African countries in implementation of these basic needs,” he bemoaned.
In Indian cities fortunate to have municipal water systems, up to 40 per cent of water is lost in transmission due to old distribution pipe
networks. There are many instances where water is wasted and contaminated through leaky and substandard pipes.
Sound and efficient plumbing systems have enormous ramifications for MDG (Millennium Development Goal) Goal 7, which seeks to
reduce to half the rural population without access to improved sources of water supply, which existed in 1990, by 2015.
In developing countries, 1.1 billion people do not have access to safe water while 2.6 billion people do not have access to acceptable
sanitation. A vast majority of these people deprived of such basic facilities live in India and China. Also, 6,000 children die every day
from water-related diseases. WHO estimates that 80 per cent of sicknesses in the world are attributable to water-borne diseases that
are preventable.
“Efficient plumbing technologies can dramatically improve these tragic statistics. By supporting access to safe drinking water and
proper sanitation through sound plumbing infrastructure and standards, the industry can help eliminate an important cause of human
suffering,” he pointed out.
Mr Nair said new plumbing fixtures, like high efficiency toilets, faucets and urinals, use very limited quantities of water. New water
closets with dual flushing cisterns use only 6/3 or 4/2 litre per flush. There are several other applications such as watering the garden
that do not need potable water.
“The use of green plumbing has an important bearing on the reduction of energy and water use. Reduction of water usage
automatically results in reduction of energy consumption. Treatment, transportation and distribution of water require energy. Lesser
the water consumed, lesser the waste water to be treated as well!”
Similarly, rain water harvest structures have become mandatory in several Indian cities, which only underpins the vital role of the
plumbing industry. There will continue to be innovation in water conservation and energy reduction with respect to both water supply
and sanitation, he said.
However, safe sanitation and availability of potable water will remain a pipe dream unless the government makes it mandatory for the
construction industry to implement plumbing codes and standards, Mr Nair said. Alongside, there is a need to create a pool of trained
plumbers through professional training.
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India losing 54 billion dollars annually due to poor water and sanitation: World Bank
Questions handout
1. Summarize facts given in this article about India’s drinking water and sanitation systems.
2. According to this article, why is plumbing important? Why does Mr. Nair say that ‘plumbing should
not be treated as just another building service’?
3. Name some diseases that were brought under control after people began to access good plumbing.
4. What is Millenium Development Goal 7?
5. Why does Mr. Nair believe the plumber should be considered as ‘The Nation’s Health Worker’?
6. What does Mr. Nair recommend to help fix plumbing problems?
7. What does WHO stand for? Explain the purpose and mandate of the WHO.
8. What influence do you think plumbing has on the health of communities and society?

‘No drinking water, electricity and santition in 20% of rural houses: Report.’
Questions handout
1.
2.
3.
4.
5.
6.
7.
8.

What percentage of rural households in India has access to drinking water, electricity and sanitation?
What percentage of rural household has none of these?
Why are some farmers in rural India committing suicide?
What does this article identify as ‘India’s single biggest failure’?
Summarize India’s health care situation in your own words.
What did the report recommend as a solution to the infrastructure problems faced by rural populations?
What does GDP stand for? Explain what a GDP is.
What influence do you think access to basic infrastructure has on the health of communities and
society?
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